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“Travel is fatal to prejudice, bigotry,  

and narrow-mindedness, …”  

Mark Twain 

 

This Briefing Paper provides a focused extension of the policy discourse on the role of aesthetic 
education within learning cities, building on the foundations established in PASCAL Briefing 
Paper 30. The founding Briefing Paper 30 examined generally the question: Aesthetic Education – 
What Are Learning Cities Learning to Promote Peace and Human Flourishing? 

The present brief advances this discussion by exploring aesthetic education through the lens of 
tourism, emphasizing its implications for policy development and the cultivation of inclusive, 
value-driven learning environments. 

The aesthetics literature on nature and travel foregrounds the experiential and transformative 
dimensions of encountering landscapes and cultural environments. Kant’s Critique of Judgment 
introduces the concept of the sublime, framing natural grandeur – mountains, oceans, vast 
horizons – as evoking awe beyond rational comprehension (Kant, 1790). Schiller’s (2004) 
aesthetic education links such experiences to moral and intellectual refinement, suggesting 



that beauty in nature cultivates freedom and harmony. Romantic thinkers like Wordsworth and 
Ruskin emphasize the spiritual and ethical resonance of travel and nature, portraying them as 
sources of inner awakening and moral sensibility (see also Bate 1991 for modern concerns about 
poetry and aesthetics in the age of AI). Contemporary environmental aesthetics, as articulated 
by Carlson (2000) and Berleant (1992), shifts focus towards engagement and immersion, 
arguing that aesthetic appreciation of nature involves participatory, multisensory interaction 
rather than detached contemplation. This approach is echoed in the educational practice of 
forest bathing (shrinrin-yoku) in Japan which entails bringing students to forests to enhance 
cognitive processes (Li, 2018). In tourism studies, Urry’s (1990) “tourist gaze” and MacCannell’s 
(1976) theories of authenticity explore how travel mediates aesthetic experience, shaping identity 
and cultural understanding. It is also echoed in some religious practices such as pilgrimage, hadj, 
or mitzvah through ‘ascending by foot” (aliyah la-regel), which links spirituality and travel. 
Collectively, these perspectives position nature and travel as aesthetic practices that foster 
reflection, ethical awareness, a sense of interconnectedness with the world and personal 
development and growth. 

A recent take on aesthetics as a tool for development of places is suggested by the Culture Based 
Development (CBD) Paradigm (Tubadji, 2025a). This paradigm suggests that a ‘balanced diet’ of 
aesthetic experience that stimulates individuals’ emotions to see beauty in their own past 
(cultural heritage) and in current creative processes (living culture) wires the brain towards its 
most healthy and culturally unbiased rational state of operation. The paradigm argues that 
ensuring a more balanced exposure to cultural heritage and living culture (which balance CBD 
terms Cultural Entropy) makes people free from cultural bias against each other, making them 
equally in favour of their own cultural club and in what can surprise them from the cultural clubs 
of those different from them. The use of the Shannon entropy index, the way CBD uses it to 
calculate Cultural Entropy, through the mix of Cultural Heritage and Living Culture, resonates with 
previous instances of measuring aesthetical experience as a mix of order and complexity of the 
entity faced (Birkhoff 1930). CBD reinterprets Birkhoff in Herbert Simon’s (1979) sense: that the 
ordered component is cultural heritage (i.e. what the mind is familiar with), and the complex part 
is the living culture, which is vaguely defined and currently unknown, i.e. which leads to learning 
and extends and expands one’s knowledge tree. Further to this, CBD’s approach extends to 
showing how individual aesthetic experience is participation in a simulator of emotions 
training, offering learners a low-risk way to engage with uncertainty and simulated survival 
challenges. On an aggregate level, a healthy level of Cultural Entropy proves very beneficial for 
innovation, cooperativeness and economic development of places (Tubadji, 2025b). Thus, this is 
an evolutionary way to train emotions.  

Tourism is one specific alternative to living cultural experiences in the aesthetic simulator, an 
alternative to what locally experienced arts can offer. It offers the possibility of experientially 
learning new ways of life through short exposure to new environments during travel. Instead of 
imagining through the ideal artistic situation of the aesthetic experience, people have the 
opportunity to experience alternative realities for brief periods of time by immersing themselves 
in real environments and contexts different to that which is familiar and habitual. From Herbert 
Simon’s legacy, we know that environment and context are integral to human thought and 
learning. Exposure to novelty is what stimulates learning and extends our knowledge tree. Hence, 
exposure to the environment and the context of new places where we have not been before 



extends our mind. CBD has clarified and also demonstrated this empirically through applications 
of the famous Balassa-Samuelson effect – i.e. the effect that rich countries suffer from too high 
prices in services that are not more costly to produce than in poorer countries but are priced 
higher. CBD research has shown that tourism indeed reduces the price difference through the 
mechanism of decreasing the perceived cultural distance between places and leads to 
homogenization of morals and development across space (see Tubadji & Nijkamp 2018). This is 
because new experiences through tourism rewire the brain to produce a better balance between 
the familiar cultural heritage and the novel world of the otherness that is still unknown. 

Hence, CBD encourages policy makers to adopt policies to tap into tourism as a means for 
aesthetic education, training people’s emotions and keeping them optimally socio-economically 
balanced. In the case of tourism, its benefits and its effect on economic growth are only partly 
directly affected by the sales in the touristic sector and Balassa-Samuelson purchasing parity 
improvements. On the aesthetic front, a well-travelled local population, which has been exposed 
to aesthetic experiences and extended learning brings practical wisdom from other places. This 
extends the brain and makes people less biased to what is new and different. Thus, policy support 
for open borders and ease of movement of people is crucial to exploit benefits from tourism as 
an aesthetic education tool. By contrast, closing borders for trade or tourism leads to losses even 
for rich places because of the Balassa-Samuelson effect (see Tubadji 2025, Balassa 1964, 
Samuelson 1964). 

To further illustrate the above, research undertaken in the Cradle of Humankind World Heritage 
Site, in South Africa concluded that tourism is not driven solely by the natural attractions or 
archaeological significance, but by the broader cultural ecosystem that surrounds the heritage 
site. Cultural activities, including arts, crafts, performance, and storytelling, most times provided 
by people who emerged from the informal economy, contributed quite significantly to the 
aesthetic and experiential dimension of tourism. These elements allow visitors to engage with the 
historical and cultural identity of a destination, transforming heritage sites from mere passive 
viewing into immersive cultural landscapes in which the visitor was one with the experience.  
Research has highlighted those cultural industries act as an important interface between 
heritage assets and tourism consumption, impacting the value of the experience. (Baur et.al., 
2023). 

Further to this, Baur et.al, (2023 and 2024) found that tourism stimulates demand for cultural 
goods and services such as local crafts, artistic production, heritage performances, and cultural 
markets. Incomes generated from the tourism experience feed directly into supporting those 
individuals within the cultural industries. This dynamic creates opportunities for cultural 
entrepreneurs and small enterprises to participate in tourism value chains. Household-level 
analysis indicates that participation in local tourism initiatives significantly improves 
employment prospects and income opportunities, reinforcing the importance of integrating local 
cultural knowledge, crafts, and services into the visitor economy. Given that the majority of new 
employment opportunities in South Africa are generated by small businesses, integrating cultural 
enterprises into the tourism experience becomes a crucial mechanism for inclusive economic 
development and local entrepreneurship.   



Based on the above, we posit that learning cities can couple tourism with aesthetic education in 
a number of ways.  The following questions emerge when we consider how Learning Cities can 
help their local policy makers and citizens in the context of tourism: 

Q1: How does tourism intertwined with aesthetic education relate to the accumulation of cultural 
capital on individual and local level?  
Q2: In what ways does the tourist industry collaborate with both cultural heritage and the cultural 
industries/artistic sector and how this can aid the accumulation of cultural capital within and 
across localities?  
Q3: What is the interplay at the individual level between travel, cultural capital and local identity 
formation, and how might travel as an aesthetic education be the tool that improves this link?  
Q4: What is the relationship between travel, cultural capital, and economic and socio-economic 
outcomes in a locality? 
Q5: How can we accurately and precisely measure local inequalities with regard to access to 
travel and tourist experiences and general cultural capital accumulation (should poor students 
receive more subsidies for travel) and how can this foster improved access to cultural capital? 
(see Tubadji, 2025, Conclusions) 
Q6: How can cultural tourism destinations integrate environmental conservation, cultural 
heritage preservation and local entrepreneurship in ways that simultaneously protect natural 
landscapes while expanding opportunities for cultural industries and community-based tourism 
enterprises? 
Q7: What governance models are most effective for ensuring that balanced cultural tourism 
development benefits local communities, particularly through the inclusion of small cultural 
enterprises, informal craft markets, and community-based cultural production within tourism 
value chains? 
Q8: How can digital technologies, including virtual heritage platforms, digital storytelling, and 
cultural mapping, improve visitor engagement while also expanding global awareness of heritage 
destinations and strengthening learning-city networks? 
Q9: What role can learning-city frameworks and international educational exchange programmes 
play in connecting heritage tourism destinations to global knowledge networks, thereby 
reinforcing the relationship between tourism, cultural capital accumulation, and lifelong 
learning? 
 
The above are questions addressing issues of inequality and ensuring equal rights, primarily 
related to Sustainable Development Goal (SDG) 10, but also impacting the domains of SDG 1 
(poverty), SDG 2 (hunger), SDG 3 (mental health and wellbeing), SDG 4 (education). The potential 
means through which aesthetic education addresses these challenges is by reducing 
discrimination at work related to both employment (SDG 8) and recognition of the creative 
potential of all individuals. This is strongly related to SDG 9 (Infrastructure and Industrialisation), 
as recent research for example of Mariana Mazzucato in the UK and Davide Audretsch in the US 
have demonstrated. It is SDG 11 (Sustainable Cities and Communities) and 16 (Peaceful and 
Inclusive Societies) that are the focus of the ultimate outcome of aesthetic education; 
development of learning cities as the outcome of aesthetic education is a clear step in the 
sustainable development of healthy and peaceful communities. SDG 13 (Climate Action) as in as 
the Cradle of Humankind are highly sensitive ecological environments. Tourism development 
strategies increasingly require climate-conscious planning, including conservation practices, 
environmental monitoring, and low-impact infrastructure, thereby linking to SDG 15 (Life on 
Land) within protected natural landscapes. Sustainable tourism therefore contributes to 
biodiversity conservation, ecosystem protection, and land stewardship. SDG 5 (Gender Equality) 
is also pertinent since women play an important role in cultural production, craft industries, 
hospitality services, and community-based tourism initiatives. SDG 17 (Partnerships) also 



pertains since heritage tourism development is typically dependent on collaborative 
partnerships between governments, universities, cultural institutions, local communities, and 
international organisations. 
 
The I PASCAL Observatory has made a number of contributions already in this regard on various 
levels, examples being: 

- Arts and humanities – the University of Glasgow-led Erasmus Mundus Masters 
programme in Heritage and Museum Education, which has been strongly informed by 
PASCAL’s Learning Cities Networks. 

- Creative Entrepreneurship and place-based projects in South Africa led by PASCAL Africa 
– this includes aspects concerned with mentorship, tourism, and Investment. PASCAL 
Africa promotes activities in support of leveraging cultural entrepreneurship for economic 
growth, designing mentorship programs to bridge cultural knowledge and economic 
empowerment, integrating tourism into learning city policies, and attracting sustainable 
investment in the cultural sector while maintaining cultural integrity (see Baur et al., 2023 
and Baur et al., 2024). 

- Tools for the assessment of the impacts of Aesthetic Education on local socio-economic 
development and political voting using the Culture Based Development Paradigm (see 
Tubadji 2025 for the full methodology of quantification of cultural impact on socio-
economic development through aesthetic education). 

 

Future Actions 

We have a series of undergoing actions aimed at current and future support for aesthetic 
education and its endorsement in policy making and implementation throughout localities. 
These actions include: 

 

- To cooperate with local schools to promote travel as an Aesthetic Education tool – to 
inspire shared cross-border curricula for children and life-long learning, STEM/STEAM & 
AI and beyond human development (including for example comparative projects between 
the UK and Taiwan) 

- To cooperate with local faith and spirituality entities to inspire spiritual/religious tourism. 

- To use the power of storytelling in societies such as Toastmasters to share the 
experiences of travel and bring both new knowledge and awake curiosity to its members. 

- To cooperate with local authorities to promote internationally organised festivals of 
learning cities that celebrate the ideals of Aesthetic Education aligning these with the 
United Nations Sustainable Development Goals (an example is the year-long Swansea 
Learning City Festival 2025), thus bringing foreign participants and awareness across 
learning cities about travel and living culture opportunities. 

- To advise local authorities on the development and quantification of travel as a tool for 
aesthetic education and cultural capital accumulation, and its impact on local socio-
economic development (examples include PASCAL experts’ participation in tourism, 



wellbeing and socio-economic sustainability studies by WISERD – Welsh Institute for 
Socio-Economic Research Data). 

- To organize a series of webinars and podcasts on Aesthetic education, to be made 
available in the future for free viewing at the official YouTube Channel of the PASCAL 
Observatory. 
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